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Agenda
• Introductions & Overview
• Historical Inquiry: Theory
• Historical Inquiry: Practice
– SCIM-C

• Historical Ephemera:
– What is it?
– What can we do with it?
– Where do we find it?

Historical Inquiry
• The process of asking meaningful questions, finding information,
drawing conclusions, and reflecting on possible solutions is
known as inquiry… To get more from history than preparation for
a game show, students must take part in disciplined inquiry, not
just repeat isolated trivia… This means that students have to
learn what it is to ask and answer historical questions- how to
find information, how to evaluate sources, how to reconcile
conflicting accounts, how to create an interpretive account. And
students certainly must learn what the authentic application of
historical knowledge looks like.
– Levstik & Barton, Doing History: Investigating with Children in Elementary and
Middle Schools (2nd ed.) p. 14.

Historical Inquiry

Historical Inquiry
• Teaching for Evidentiary Warrant:
– “Consider what good historical thinkers can do…
they are informed, educated thoughtful, critical
readers, who appreciate investigative enterprises,
know good arguments when they hear them, and
who engage their world with a host of strategies
for understanding it… Thomas Jefferson could
hardly have wanted better citizens than these
thinkers” (Van Sledright, 2004, p. 222-223).

Historical Inquiry
• Teaching for Evidentiary Warrant
– “The concept of evidence is central to history because it is
only through the use of evidence that history becomes
possible.” (Lee, 2005, p.54).
– “Once students begin to operate with a concept of
evidence as something inferential and see eyewitnesses
not as handing down history but as providing evidence,
history can resume once again; it becomes intelligible,
even a powerful, way of thinking about the past.” (Lee,
2005 p. 36-37)

Why teach historical inquiry?
• To teach students 21st century skills/literacies
including the abilities to
– think creatively;
– think critically;
– reason effectively;
– make thoughtful judgments and decisions;
– problem-solve.

SCIM-C: A Scaffold for Historical Inquiry
The five phases and analyzing questions of the SCIM-C strategy for historical inquiry
Examining single source. Squeezing it / ringing it out.
Summarizing- Facts/ Details/ Observation. Go obvious- What do you see, read and hear?
1. What type of historical document is the source? (goes to primary/secondary/ record or
relic)
2. What specific information, details, and/or perspectives does the source provide?
3. What are the subject and purpose of the source? (goes to intention)
4. What are the author and audience of the source?
Contextualizing- Placing the source in time and space- It comes from the past.
1. When and where was the source produced?
2. Why was the source produced? (goes to intention)
3. What was happening within the immediate and broader context at the time the source was
produced? (goes to context)
4. What summarizing information can place the source in time and space?
Inferring- What is suggested? Making educated guesses and ideas.
1. What is suggested by the source?
2. What interpretations may be drawn from the source?
3. What perspectives are indicated in the source?
4. What inferences may be drawn from absences or omissions in the source?
Monitoring- What is the question again? have I lingered with the source- squeezed it?
1. What additional evidence beyond the source is necessary?
2. What ideas, images, or terms need further defining from the source?
3. How useful or significant is the source for its intended purpose in answering the historical
question?
4. What questions from the previous stages need to be revisited in order to analyze the
source satisfactorily?
Across the sources in order to answer the historical question and create an account
Corroborating- What can I write- what do the charts tell me? What do I know now.
1. What similarities and differences exist between the sources?
2. What factors could account for the similarities and differences?
3. What conclusions can be drawn from the accumulated interpretations?
4. What additional information or sources are necessary to answer more fully the guiding
historical questions?

SCIM-C created by David Hicks, Virginia Tech. For more information, go
to www.historialinquiry.com

SCIM-C Charts
Question:

?

Monitoring/Questioning: What else would I like to find out?
What questions do I now need to ask?

Inferencing: What does the source suggest?

Contextualizing: When, why and how was the source produced?

Summarizing: What does the source tell us?
Source Description: Morale Poster
Source description

What is Historical Ephemera?

What is Historical Ephemera?
Ephemera from the Library of Congress American Time Capsule

Historical Ephemera
• “Transitory materials from the past that were
intended to have a one-time or temporary use
(photos, newspapers, magazines, ticket stubs,
report cards, letters, postcards, or any items
that evoke memories).”
• How can historical ephemera be used to teach
history?

Teaching With Ephemera
ideas adapted from http://teachinghistory.org/teaching-materials/teaching-guides/25028

• Introducing Ephemera as Historical Evidence:
– Teacher and students bring in examples of ephemera;
– Students collaboratively construct a definition of
“ephemera”.
– Provide students with folders of documents
(ephemera/not ephemera). Ask them to sort into
ephemera/not ephemera piles and to justify their
sorting.
– Students analyze their own ephemera using SCIM-C

Teaching with Ephemera

Teaching with Ephemera
• What can we learn about the women’s
suffrage movement—in terms of tactics,
arguments for and against women’s suffrage—
from historical ephemera?

Teaching With Ephemera: Activity
• Analyzing Ephemera:
1. In your groups, please look through your folder;
2. Choose ONE piece of ephemera that would work
well with your students;
3. Analyze this piece of ephemera using SCIM-C.

Discussion
• Which piece of ephemera did you decide to
analyze? Why?
• How does using SCIM-C help teach historical
inquiry? 21st century skills?
• What could you assign as a follow-up activity?

Other Approaches
• Introduce a Topic
– Visual Discovery

• Processing/Follow-Up Activity
– Have students create ephemera that reflects a
particular time period (see packet)
http://teachinghistory.org/teachingmaterials/teaching-guides/25028

• Processing/Follow-Up Activity
– What is happening/will happen to ephemera in the
digital age?

Where I can I find more
ephemera?

Review
• Historical Inquiry, 21st Century Skills
• SCIM-C and Scaffolding
• Historical Ephemera
– What it is…
– What we can do with it…
– How we can teach with it…

• Resources

